
Keep it Cool:  Climate Change Education 
Project Principles 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1.Gender equity   

KIC-CCE, a CAPS (national school curriculum) aligned climate change education, 

mitigation and adaptation project based in South Africa, recognises gender equity as 

a core and guiding project lens. 

Gender equity is generally understood as a just and fair approach to opportunity for 
both women and men based on their respective needs and considering their 
historical disadvantages.  A limitation of this definition is the binary understanding 
of gender.  In KIC-CCE we aim to widen this definition by understanding it to include 
other gendered identities too.  

Gender equity is a key strategy in climate change mitigation and adaptation. The UN 

report on gender demonstrates that greater vulnerability of women to climate 

change can be traced to sociocultural barriers that result in the unequal distribution 

of labour, income, and opportunities. Women have less access and control over land 

and other productive assets. They also have fewer legal rights, lesser geographic 

mobility, and lower political and professional representation. 

Gender equity in education impacts on climate change, mitigation, and adaptation 

directly. For example, many girls still do not have access to schooling or have their 

education disrupted. Access to education impacts their health, their future financial 

security, and their agency.  Power and agency are key concepts within gender equity, 

the KIC-CCE programme aims to enable agency while supporting the vulnerability of 

those genders and social groups most affected in the various project contexts. 

How gender equity can be applied in the context of KIC-CCE, is as a lens for all 

programme planning; incorporated into the teacher training;  as a continued focus 

via resources that will support the PLCs & in the coaching sessions with SMTs & 

teachers.  The aim being for the trainers and teachers to understand the value of this 

world view,  locate the obvious places in the CAPS curriculum for the adoption of this 

way of seeing and thinking in order to incorporate it into their collaborative learning 

as PLCs and within their co-creation of the KIC- CCE change projects, with their 

students, which are at the heart of the KIC programme.  

 

 



 

 

 

 

 

 

 

 

 
 

 
  

2. Good governance  

This principle relates to the ethical and transparent implementation and 

management of the project by all project staff, partners, service providers and 

participants.   

The United Nations definition of “good governance” as a baseline, describes it as 

the process of decision making and the process by which decisions are 

implemented (or not implemented). Furthermore, the United Nations suggests that 

there are eight characteristics of good governance: 

• Participation  

• Consensus oriented  

• Accountability  

• Transparency 

• Responsiveness  

• Effectiveness and efficiency  

• Equity and inclusiveness  

• Follows a rule of law 

How good governance is understood within the KIC-CCE programme, is as a way of 
approaching our programme goals, processes and participation guided by these 8 
characteristics, to ensure that we are creating a programme environment where 
good governance becomes a culture. 

An example of where this principle could play a significant role, is at the level of 
PLCs.  The characteristics could be used as guidelines for effective management of 
the PLC processes, and for the SMTs in support of teachers and PLCs.  In addition, 
the characteristics of good governance can also be incorporated into the change 
project process, to ensure that decision making, and implementation is inclusive of 
students and community, sound and sustainable. 

 



  

3. Social inclusion  

Social inclusion can be understood as a principle which aims to ensure that individuals, 

families, and communities have a voice in decisions that directly impact and affect their 

lives.  In addition, that they enjoy equal access to opportunities, benefits, and 

participation in society with control over their own destinies.    

KIC-CCE defines social inclusion as the conscious co-creation of programme processes 

with partners and participants, to ensure that their voices and needs are definitive in 

shaping these processes.  There is a direct relationship, between gender equity and 

social inclusion in the KIC-CCE. When we talk of one, we are aware of the overlapping 

aims of each.  Other important aspects of social inclusion which KIC-CCE ascribes to 

include respect; shared goals and understanding, and the feeling that all participants 

and partners belong to and own the process. 

Social inclusion as a guiding principle can be applied at all programme levels.  At the 

school based level this principle would offer school leaders, educators and learners an 

opportunity to make decisions and take action that could empower and benefit their 

school community in relation to Climate Change and CCE, and  potentially be the 

change and sustainability this programme is hoping to enable. 

 

 

 

4. Locally Relevant Themes (LORET) Methodology  

LORET means locally relevant themes and is a model for integrating sustainable issues 

into subject teaching and connects this teaching to key developmental issues in the 

local community. 

KIC-CCE project emphasises LORET methodology as an approach within all 

programme result areas. LORET methodology foregrounds local realities and the lived 

experiences of people in those contexts. It includes aspects of culture and co-creation 

of learning, as a dynamic interactive process that works across the past and the 

present for a sustainable future. 

Through the LORET methodology, the project also takes into account inclusive 

knowledge systems: indigenous, traditional, historical, interdisciplinary knowledge 

and excluded perspectives will be used in understanding, discussing, and explaining 

climate change. As an example of where LORET methodology will have definite 

practical application and value, is in the teacher training, design of curriculum aligned 

climate change projects and the process tracing research. It will also be incorporated 

in the mapping of climate change materials. 

LORET methodology is complementary to systems thinking and solution-based 

approaches which are also KIC-CCE principles. 

 

 

 



  

5. Systems Thinking & Solutions Based Approach 

Systems thinking is a way of looking at phenomena as interconnected and dynamic and 

is associated with an environmentally friendly world view.  We view ourselves as integral 

to and a part of the bigger, life sustaining earth system 

KIC-CCE proposes systems thinking as a methodology for viewing, understanding and 

analysing, the complexity and interconnectedness of the challenges and solutions within 

Climate Change and Climate Change Education in South Africa. 

In KIC-CCE, systems thinking can be integrated into the teacher training design & 

workshops, as a proposed approach to CCE and whole school development.  It can then 

equally be applied in the design of the KIC-CCE change projects with students and 

communities.  Research and M&E are potential contexts for these systems to be applied 

in KIC-CCE as how we measure informs how we see and what we see? 

Solutions based approach is future focused, includes acting and making behavioural 

changes, even small steps, for impact. 

Climate Change Education can be both an overwhelming space and a space of great 

opportunity.  In KIC-CCE we see the dynamic relationship between systems thinking and 

solutions-based approach and take a harmonising view to integrating these principles 

into the programme processes. 

Both systems thinking and solution-based approach, make sense together with LORET 

methodology, to enable and encourage in our partners and participants, individual and 

collective agency, locally relevant strategies, solutions and positive local actions.  

Practical application could include, for example, within the PLCs, systems thinking 

encouraging teachers to find collaborative approaches across disciplines.   In the change 

projects, solutions-based approaches can enable students to co-create with their 

teachers, parents and community. Being afforded this agency will foster hope within the 

youth participants, which is crucial in the face of climate change, mitigation, adaptation, 

and the development of resilience. 

 

 



 6. Transformative and Transgressive Learning 

Transformative learning involves psycho-social processes of cognitive and 

emotional, and potentially also social change. Sometimes this learning involves 

perspective change or change in norms. 

Transgressive learning is a form of transformative learning that intentionally 

generates critical thinking, collective agency and changed practices.  

The KIC-CCE project encourages and emphasises teaching and learning methods 

which are organic, social, interactive, collaborative, inclusive and reflective – to 

enable active, critical and informed citizens who have the agency to adapt and 

mitigate against climate change. 

Through the professional development training, KIC-CCE project provides an 

opportunity for teachers to learn by critically examining their pedagogical practice 

and developing alternative perspectives and approaches to teaching climate change 

in their subjects.  

Also, through the design and implementation of curriculum aligned climate change 

projects, opportunities for transformative learning will be created for learners and 

the school community. This will build the capacity of learners and communities to 

work with contested, complex, and uncertain knowledge related to climate change. 

 

 


